












































DOUGLAS PARK SCHOOL
Kiwisport Report 2022

MOE funding: $5,347.82
Expenditure: $5,088.03

Support children in developing skills that will enable them to participate e�ectively in
sport at both primary and secondary level.

Kiwisport is a Government funding initiative to support student participation in organised
sport. In 2022, the school received total Kiwisport funding of $5,347.82
Douglas Park School maintains a high level of participation in organised sport. We
consistently have high numbers of teams competing in touch, softball, mod-softball, teeball,
hockey, netball, miniball and rippa.

Increase the numbers of school-age children participating in organised sport - during
school, after school and by strengthening links with sports clubs;

Douglas Park School has been part of the Masterton Primary Schools Sports Cluster, and a
portion of our Kiwisport funding has been allocated towards the cluster coordinator. The
co-ordinator organises, promotes and communicates many sporting opportunities for our
pupils. This ended in 2022. This year we will contribute $5 per student to Kia Hākinakina, an
organisation who coordinates sports for our region . This is a replacement for the old
Masterton Primary Sports Cluster Coordinator.

We have subsidised our main sports fees, netball and hockey, to ensure that cost isn’t a
barrier to our pupils taking part in organised sport.

Increase the availability and accessibility of sport opportunities for all school-aged
children;

Our Kiwisport funding has covered the cost of transport (buses) to whole school and
inter-school events, thus allowing all pupils to take part without cost being a barrier. We
also paid the interschool entry fee for our pupils who represented us at regional or
Wellington regional events.

Sports equipment was purchased to ensure our pupils have the right tools to learn new
sports, and continue to play any organised sport they choose to be part of.



Equal Employment Opportunities (EEO)
Douglas Park School continues to ensure that all employees and applicants for employment
are treated according to their skills, qualifications, abilities, and aptitudes, without bias or
discrimination.
In 2022 there were no concerns or issues raised by sta� or job applicants with regards to
our EEO policy.
Good Employer - Douglas Park School
1. Has developed and implements personnel and industrial policies, within policy and
procedural frameworks set by the Government from time to time, which promote high levels
of sta� performance, use educational resources e�ectively and recognise the needs of
students;
2. Is a good employer as defined in the State Sector Act 1988 and complies with the
conditions contained in employment contracts applying to teaching and non-teaching sta�.



School Name: Douglas Park School School Number: 1661

2022 Strategic Aims: Strategic Goal 1: Tūrangawaewae - I understand where I stand
Strategic Goal 2: Kaitiakitanga - I care for people and my place
Strategic Goal 3: Pūawaitanga - I flourish ever forward

Annual Aims: Strategic Goal 1:
● Te Wairarapatanga
● Culturally sustaining pedagogy
● New school vision lived

Strategic Goal 2:
● Sustainable practices
● Service to our community
● Social and emotional curriculum

Strategic Goal 3:
● Real time reporting
● All sta� developed as coaches
● Play, making and inquiry practice

Annual Target: New to DPS children: to reduce this gap by 10% in 2022 (to a 12% di�erence).

Baseline Data: We have noticed a trend over time that children who do not start at Douglas Park do not achieve as highly as those that do. In
Reading that gap is 22% (children who start at DPS 89% are Kua Mārama or higher, as opposed to 67% of children who join us
after starting at another school).
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Strategic Aim: Strategic Goal 1: Tūrangawaewae - I understand where I stand

Annual Aim: ● Te Wairarapatanga
● Culturally sustaining pedagogy
● New school vision lived

Actions
What did we do?

Outcomes

What happened?
Reasons for the variance
Why did it happen?

Evaluation
Where to next? (Sustainability)

Wairarapatanga
- Teachers develop their

understanding of our local
place with the wider
community.

- Increase teacher knowledge
of local places - bus trip.

- 2022 PLD happens at Marae.
- Relationships with the wider

community developed to
support learning. EG: Marae.

- Link to EOTC plan eg. visiting
places of significance

● Local tikanga expert showed
us local places of
significance

● Bus trip to places of local
significance completed by
all members of teaching
sta�

● Kids korero group shared
local stories and stories of
local people with wider
school

● Some EOTC planned with
local places/stories
referenced

● PRIDE lessons infused with
Wairarapatanga lessons

● ● EOTC trips and local
stories/places of
significance strengthened

● Local places of importance
and local stories taught
about in classes

● Make links between kapa
haka waiata and local
places of importance
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● Made pataka kai and
community library and some
children visited marae to
build relationships with wider
community

Culturally sustaining pedagogy

- Teachers engage in
professional learning to
increase their knowledge
and confidence with the
Treaty of Waitangi, Te Reo
Māori and Tikanga.

- Teachers participate in Te
Tiriti course.

- Increase teacher knowledge
in Te Reo by participating in
further learning.

- Ann Milne Next
steps…Course 2 for some?

● Teachers attended Te Tiriti
course through CoL

● Teachers completed Toro
Mai course through Massey
Uni, increasing tikanga and
te reo knowledge

● 3x sta� attended to
Aotearoa histories course

● 2x teachers attended local
histories course

● Townwide TOD included
workshops on tikanga and
local places - attended by
some sta�

● WSL working with experts on
Wairarapatanga

● Intended to do te reo course
but did not

● Teachers have knowledge -
next step add practical steps
into classrooms

● Some sta� do te reo course
● Louise Miller from cognition

support work with cultural
sustainability in maths

New school vision lived
- School vision clarity and

alignment.
- Unpack vision and make

clear the alignment to the
core beliefs and PRIDE
values.

- Session at Retreat (Everyone
must know the ways of the
Tribe)

- WHY = Vision, HOW = 3
circles, WHAT = your
programmes

● Session at Retreat (Everyone
must know the ways of the
Tribe) done

● WHY = Vision, HOW = 3
circles, WHAT = your
programmes done

● Most school documentation
has vision links/logo

● Some school wide PLD on
aligning vision to other mahi
within school

● Not wanting to add more ● Sta� jackets with logo/vision
visible

● Money allocated to make
vision visible within school
grounds

● Coherence work done by
leaders communicated to
sta� to make links to vision
clearer
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- Link to session around A4L
practice

- Ensure published
documentation aligns back
to the school vision.

- Website refresh
- Enrolment info
- JD’s
- School actions link to the

vision.
- Each part of the AP…how

does it fit?

Strategic Aim: Strategic Goal 2: Kaitiakitanga - I care for people and my place

Annual Aim: - Sustainable practices
- Service to our community
- Social and emotional curriculum

Actions
What did we do?

Outcomes

What happened?
Reasons for the variance
Why did it happen?

Evaluation
Where to next? (Sustainability)

Ministry of Education | Tātaritanga raraunga Page 4



Sustainable practices

CarbonZero

- Enviro Group undertake a
waste and fuel audit

- EKOS engaged by the
children, Contact made, find
out information about
process

- Results of the audit
published, and reduction
measures in place.

Enviro focus in PRIDE

See Social and Emotional Curriculum

● Enviro Group undertake a
waste and fuel audit done

● EKOS engaged by the
children, Contact made, find
out information about
process - half done

● Enviro linked in with
PRIDE/Wairarapatanga
lessons

● 2x outdoor classroom days
linked with enviro
learning/actions

● Time and contact with EKOS
- ongoing

● Results of the audit
published, and reduction
measures in place.

● EKOS process completed

- Service: Links developed
between our vision and
service

- 1 or 2 service days
- Longer term service

(starting our own charity? +
other ongoing projects)

- Use of whanau class as
vehicle to develop link
between vision and service

- Sta� PLD to develop link and
the system

- PRIDE/Inquiry/Whānau
class good sorts…leading to 1
or 2 service days

- Link to inquiry - action phase
- an example of service to

● 3 service days completed by
whole school - some outside
of school e.g. marae,
kindergartens

● Sta� PLD completed to link
whanau class, vision and
service

● Good as Gold videos
unpacked to support service
development in whanau
class

● Started pataka kai and
community library as longer
term projects

● Community planting day
with year 6

● ● Link to inquiry - action phase
- an example of service to
others.
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others.
Social and emotional curriculum

- Revisiting and refining
positive behaviour system

- Clarifying systems +
providing accountability
around enacting them

- Sharing the
Wellbeing@School data

- Delivery of positive
behaviour systems (weekly
explicit PRIDE lessons). To
include Enviro aspect

- Revisit Managing
Challenging Children

- School programs (Circle
Time, Zones of Regulation,
Wellbeing)

Crisis Intervention
- Trauma research - work with

Jacob Verbeek
Develop student and teacher clarity
of wellbeing and identify wellbeing
actions

- Focus on being explicit
around our WB actions.

- Develop a shared language
for WB. What will it look,
sound and feel like? What is
our WB Model?

- Keep momentum - small
actions kept alive WB focus

- Kahui Ako survey + support

● Whole Sta� PLD Revisiting
and refining positive
behaviour system

● Whole Sta� PLD Clarifying
systems + providing
accountability around
enacting them

● Revisit Managing
Challenging Children as a
sta�

● PRIDE lessons focused on
positive behaviour explicitly

● Kathryn Berkett - trauma
informed practice with whole
sta�

● Wellbeing PLD with whole
sta� - shared back wellbeing
data

● Keep momentum - small
actions kept alive WB focus

● Wellbeing team has
completed PLD with Core
Education

● Crisis Intervention
● Trauma research - work with

Jacob Verbeek
● Implement well-being

learning for tamariki
● Focus on being explicit

around our WB actions.
● Develop a shared language

for WB. What will it look,
sound and feel like? What is
our WB Model?
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Strategic Aim: Strategic Goal 3: Pūawaitanga - I flourish ever forward

Annual Aim: - Real time reporting
- All sta� developed as coaches
- Play, making and inquiry practice

Actions
What did we do?

Outcomes

What happened?
Reasons for the variance
Why did it happen?

Evaluation
Where to next? (Sustainability)

Real-time reporting
- Identify e�ective practice

across the curriculum,
schoolwide:

- Retreat session
- Revisit Clarity in the

Classroom
- Engage in cross-team

moderation/discussion
around what reading/writing
practice looks like…and the

● A4L whole school PLD and
retreat session 3x whole
sta� sessions

● what reading/writing
practice looks like…and the
link to HERO indicators cross
team and within team

● Continue using quadrants as
a A4L tool

● Building teacher knowledge
of use of learning stories -

● time ● Engage in cross-team
moderation for
reading/writing

● IRIS team develop maths
indicators for HERO

● Understand the necessary
components for making an
OTJ (balance of
anecdotal/observation data
& standardized testing)
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link to HERO indicators
Identify the ‘what, when, how and
why’ of assessment practices across
the school;

- Continue using quadrants as
a A4L tool

- IRIS team develop maths
indicators for HERO

- Building teacher knowledge
of use of learning stories

- Understand the necessary
components for making an
OTJ (balance of
anecdotal/observation data
& standardized testing)

play conference - TOD and
PLD online

All sta� developed as coaches
- Revisit and review AKO

coaching model
- Voice from 2021
- Document of the AKO model

refreshed (actions, logo,
vision)

- Systems developed to
support coaches/coachees
between coaching sessions

- Definitive place of support
visits decided

Gillian to develop IRIS team as
coaches;
IRIS team participate in PLD with
Cognition
Implementation via team meetings

● Voice from 2021 - positive so
no further action needed

● Systems developed to
support coaches/coachees
between coaching sessions -
most teachers developed
systems in between sessions
e.g. emails or reaching out to
coachees. Ongoing
conversations developed

● Definitive place of support
visits decided - used
maths/5 practices as a
place to implement support
visits

● Gillian to develop IRIS team
as coaches;

● IRIS team participate in PLD

● Revisit and review AKO
coaching model -
refine/simplify our model in
2023

● Document of the AKO model
refreshed (actions, logo,
vision)
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and team practice with Cognition
● Implementation via team

meetings and team practice
- completed

Play, making and inquiry practice
- Engage the Apple

Distinguished School PLD
and develop a DPS Digital
Team;

- Teachers engage in Apple
PLD

Teachers observe play practice
using the PBLOT tool;

Student Centred Learning Practices
Spiderweb data revisited from the
end of 2021
Goal for each team based on
spiderweb

Play, making and inquiry practice
- Engage the Apple

Distinguished School PLD
and develop a DPS Digital
Team;

- Teachers engage in Apple
PLD - teachers completed 6x
badges for iPad.

- Spiderweb data revisited
from the end of 2021 - goals
set at start of 2022 and
revisited end of 2022 to
complete goal for 2023

● Teachers observe play
practice using the PBLOT
tool;

● Using team goals from
spider web to inform
practice in 2023 - linked to
school vision and
major/minor PLD

Target: to reduce this gap by 10% in 2022 (to a 12% di�erence).

Progress to Target: Our Target: to reduce this gap by 10% in 2022 (to a 12% di�erence).

Reading: %
Kua Mārama +

Start of the year
(baseline)

Term 2 Term 3 Term 4
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Started at DPS 89% 91% 83% 90%

New to DPS 67% 77% 55% 68%

Di�erence 22% 14% 28% 22%

So…we have maintained the gap between those who start with us, and those that do not
- Wins: Maintaining…the kids who are new to us have kept up with our pace. The new kids have

shifted 13% this term (compared to 7% of DPS Kids)
- Next Step: As we decided in Term 3

- Every term, there will be an opp for a meeting with our new whanau. In term 1 and 3 - job
done as it is an LC term, in term 2 and 4 this will be an extra.

- This is on top of the 2 week induction plan
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Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world. 

Moore Markhams Wairarapa Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wairarapa – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Douglas Park School for the year ended 31 
December 2022 
 
The Auditor-General is the auditor of Douglas Park School (the School). The Auditor-General has 
appointed me, Andrew Steel, using the staff and resources of Moore Markhams Wellington Audit, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
We have audited the financial statements of the School on pages 2 to 20, which comprise the 
statement of financial position as at 31 December 2022, the statement of comprehensive income, the 
statement of changes in equity and the statement of cash flows for the year then ended, and the notes 
to the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, the financial statements of the School: 

• present fairly, in all material respects: 
- its financial position as at 31 December 2022, and 
- its financial performance and its cash flows for the year then ended; and 

 

• comply with a generally accepted accounting practice in New Zealand in accordance with Public 
Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 1 June 2023. This is the date at which our opinion is expressed. 
  
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, comment on other information, and we 
explain our independence. 
 
Basis for Opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the Auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practices in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 
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• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included from page 21 but does not include the financial statements, and our auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Andrew Steel | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 




